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SEEING WHAT WE LOOK AT
A.N. Eken

We knowers are unknown to
ourselves, and for a good
reason: how can we ever hope
to find what we have never
looked for. (Nietzsche 1956, 149).

I am not the type of person who likes to sleep in. I don’t find it difficult to
wake up early. But I do like to let my clock radio wake me up. As soon as
I’'m awake, my mind starts reacting to what I hear from the radio: music,
commercials or the news. Whatever it is, it is my first contact with the
media every morning. At the breakfast table, I read the daily papers. There
are times when I continue to read the newspaper on the bus and times when
I forget to take it with me and wind up glancing at the paper of the
commuter next to me. Sometimes I choose not to read anything; I just look
out the window till I arrive at work. Billboards or bumper stickers on the
cars are there to keep me busy. The contact I have with the media is an all-
day affair. Since I enjoy watching TV, the contact continues into the
evenings. Sometimes I say to myself: “This must be what experts call a
‘heavy bombardment of media messages’.” But I am usually confident that I
am in control of those messages.

However, 1 can’t help thinking about other people: Do they question the
nature of their contact with the media? Are they able to use the media
effectively? Are they active or passive readers? Do they know how to
decode the messages within media texts? Do they know that all media are
constructed to create certain effects? Do they unknowingly let the media
shape their opinions? In other words, do they “accept the surface intentions
of the message designers” without question or do they accept the media’s
perspective only as “the result of a reasoned, conscious process in which
they realize the media interpretation is the best among all available
alternatives™? (Potter 1998, 7).

These are all questions I initially asked myself to establish a healthy
relationship with the media. Seeking clear answers, I reviewed the studies
on media and media literacy, which helped me gain an essential awareness
that literacy is not limited to the printed page. Students, in their daily lives,
encounter a variety of audio and visual texts (Lankshear, Gee, Knobel, &
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Searle, 1997) where different versions of reality are constructed for their
consumption (Downes & Miller, 1998). The fact that the media constantly
provide these texts for consumption makes constant criticism and a
continual awareness of other people’s motives more essential than it has
ever been (Rusmone in Downes & Miller 1998). Therefore, McBrien
(1999), Branston & Stafford (1996), Lusted (1991) and many others believe
that students need to acquire media literacy. McBrien writes that helping
students become media literate means providing them with “tools to make
responsible choices about what they see and hear” (ibid., 1999, 76). These
tools will help students “raise the right questions about what they are
watching, reading or listening to” (Thoman 1999, 50). The critical
importance of the ability to read media texts is also apparent in Potter’s
explanation: “Media literacy is a perspective from which we expose
ourselves to the media and interpret the meanings of the messages we
encounter. We build this perspective from knowledge structures. To build
our knowledge structures, we need tools and raw material. The tools are our
skills; the raw material is information from the media and from the real
world” (Potter, 1998, 5).

Drawing upon the literature and my own experience in teaching, I designed
an introductory elective media literacy course for the third year
undergraduate students at the School of Applied Languages at Bilkent
University in Turkey. The 42-hour course lasted 14 weeks and 26 students
took the course. The students' proficiency level in English was advanced and
the lessons were conducted in English. The course aimed to provide students
with tools to help them understand

e what fext means in media studies,
how and for what purposes media texts are constructed,
how these texts represent people and events,
to what extent they represent reality,
how the target audience influences the production of such texts,
how the language in each form of media differs,
what ideology informs a given media text,
to what extent the media can influence people, and
how people can control the influence of media.

In short, the course aimed to help students gain critical autonomy in their
interpretation of the media.

To create media aWareness in students and improve their literacy in the
interpretation of tlié ed?a I used different texts, including music videos
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(e.g. You Get What You Give by New Radicals, 1998); advertisements (e.g.
shampoo and jeans ads); newspapers (e.g. headlines, articles, photographs);
magazines (e.g. women’s magazines, sports magazines); and film excerpts
(e.g. Up Close and Personal, Avnet, 1996; You ’ve Got Mail, Ephron, 1998;
Notting Hill, Michell, 1999; Psycho, Hitchcock, 1960).

The classroom environment was designed to encourage students to express
their opinions freely and react to one another’s opinions. I employed both
small group and class discussions. I asked students to examine different
media texts—commercials, newspapers, magazines, music videos—in
groups and then share their comments with the rest of the class. Students
also completed weekly assignments and a term project on an issue such as
how women are depicted in Turkish soap operas, how producers make
reality shows attractive for the audiences, to what extent American sitcoms
affect Turkish sitcoms, how news reporting for public broadcasting differs
from the reporting for commercial TV stations. This work aimed to provide
students with tools leading to autonomy in their interpretation of media
texts.

A framework for analyzing media texts used in the course

After reviewing works by Downes & Miller (1998); O’Sullivan, Dutton &
Royner (1998); Potter (1998); Price (1997); Branston & Stafford (1996);
Hart (1991); Lusted (1991); Burton (1990); Alvarado, Gutch & Wollen
(1987); and Masterman (1985), I developed a framework students could use
in analyzing media texts, separately considering six parameters:

Media institutions and technologies: who produces media texts and what
kinds of technologies are available; how these technologies are used, in TV,

radio, cinema industry, press, alternatives, independents, etc.

Media categories: advertisements, TV news, songs, pop music videos,
films, radio shows, etc.

Media languages: how the media produce meanings: signs, symbols,
images, narrative structures, characters, etc.

Ideologies: set of ideas, a world view, dominant ideas in the media texts

Media representations and reality: the relation between media texts and
actual people, places, events, ideas, genders, stereotypes, races, appearances
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Audiences: readers, listeners, watchers: How do the media reach them and
address them; and how audiences choose, consume and respond to texts, etc.

Sample media texts and classroom activities used in the course

Throughout the course I used various media texts for classroom activities,
including pop music videos, films and film excerpts, TV news, and
advertisements.

a. Pop music videos:

Students especially enjoyed working on pop music videos. One of the
videos I used was by the New Radicals: You Get What You Give (1998). To
familiarize students with different aspects of media literacy such as
narrative, media language, ideology, representation and reality and
audience, I provided them with a worksheet that would encourage them to
think about those aspects of the media. The students watched the video, took
notes and discussed their notes in small groups, ¢.g. how the target audience
might influence the product; in what way(s) the language of music videos
was different from other forms of language; what societal values were
prevalent in the story and how they were criticized; what different groups of
people were represented and how they were represented, and to what extent
these representations reflected reality. The discussion among groups then
developed into a lively class discussion on the mainstream media,
mainstream consciousness in society and the media, and the alternatives to
mainstream media and ideas.

b. Film excerpts:

Another type of media text I used in the course was films. For one of the
tasks, students watched two excerpts from Notting Hill (1999) directed by
Roger Michell. The aim of the task was to show students how the media
represented people, in this case a film star, and to what extent media
representations reflected reality. The first excerpt from Notting Hill (ibid.)
was the opening scene in which the audience is introduced to Anna Scott
(Julia Roberts). The second excerpt was the scene in which William Thacker
(Hugh Grant) introduces Anna to his family at his sister’s birthday party,
where everybody Q‘Tﬂﬁsﬂ‘@out their fears, anxieties and problems at the
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dinner table. Students took notes on the worksheet about how Anna was
depicted in each excerpt.

After taking notes on the two excerpts, students discussed their observations
in pairs and then there was a class discussion on the similarities and
differences between the two depictions of Anna Scott. This specific
discussion led to further discussion on how film stars are usually represented
in the media. As a follow-up activity, I provided students with magazines;
asked them to go through the magazines to see how movie stars were
depicted in them, and to make a comparison between the film and the
magazines. In class we discussed and compared the techniques employed to
present the stars: close-ups, big photos, glamorous settings, beautiful
clothes, sensational headlines, bright lights, background music, etc.

¢. Television News

In order to familiarize the students with media ownership and how it can
affect the media texts, I used two versions of a television news story about
soccer hooligans. The first clip was from the Turkish national public
broadcasting network and the other from a Turkish commercial channel. 1
provided students with a worksheet to organize their thoughts.

After watching the clips and taking notes, students discussed the similarities
and differences between the treatments of the story. The discussion helped
them to gain an awareness of how media ownership can affect the
production of media texts. As a follow-up activity, students analyzed the
treatment of the same news story in tabloids and in quality newspapers.

d. Advertisements

Advertisements or TV commercials can be used effectively in media literacy
programs because they are brief but very rich in content and effect. To
create an awareness of how media texts vary according to their target
audiences, I divided the class into two groups and had them look at
magazine advertisements. The first group found various advertisements in
which the male body was used and the second group found advertisements
in which the female body was used. The groups prepared posters using the
ads they found, noting the source in which each ad was printed. Then they
displayed the posters on opposite walls of the classroom and invited each
other to look closely at the advertisements they had collected. They
discussed how the male and female bodies were presented in these ads, and
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whether the presentations differed according to the particular magazines in
which the ads appeared.

HOW STUDENTS BENEFITED FROM THE COURSE

In order to find out the effects of integrating media studies into curriculum,
at the end of the course I divided the class into five groups and conducted
group interviews where I asked my students to reflect upon the whole
process. I interviewed 25 students out of 26 (one student was absent when I
conducted the interviews). Each interview lasted 20-30 minutes and focused
on students’ answers to the following two questions. :

1. Have you found the course useful? Why or Why not?

2. To what extent has the course helped you understand media
messages?

When 1 analyzed my notes from the interviews six categories seemed to
emerge from the data. The points below indicate common responses offered
by students in the group interviews, which helped me to better understand
students’ reactions to the course and to plan future lessons.

a) Integrating media literacy into the curriculum helped students
gain critical awareness of the media.

The first category of responses that emerged from the data indicated that
through media literacy, students gained critical awareness of the media and
this awareness taught them to be “wide awake” and alert when they received
a media message. Students frequently pointed out that the course had made
them willing to question and criticize texts actively rather than accept things
as presented by the media. One student said: “When I watch commercials
now, I can apply different approaches to them. For example, in the past I
used to watch without questioning, but now I pay attention to how the
product is being promoted, how the audiences are persuaded to buy the
product”. Another student agreed: “Thinking critically and analyzing has
become a habit for me. I can’t help thinking about the significance of colors,
setting, music...” The other student added: “Things may not be the same as
they look. I think there are hidden messages beyond what is seen.” One
student compared a media literate person to a wine expert: “A wine expert
can distinguish hig%@u@l/ity wine from bad-quality wine. In the same way,
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having the knowledge of how the media work, I can distinguish between the
messages I’ve received from the media. I can control them.”

Student responses also indicated that gaining critical awareness of the media
had increased their self-confidence. Twenty-three students out of 26
emphasized that they felt privileged after taking the course because they
learned to ‘read’ films, TV news, commercials; not only ‘watch’ them. Two
of these students stated that the course had definitely increased their self-
confidence in intellectual discussions. One of them elaborated on this point:
“In discussions on media, I feel that I have a lot to say, confidently, because
I know that I can justify what I say” and another student agreed: “When I
discuss media with my friends outside class, I feel that they listen to me
carefully. This makes me happy and more self-confident.”

b) The media literacy course made students selective.

Nineteen students out of 26 noted that the course had helped them to be
selective when faced with many different alternatives. For example, one
student said: “I like going to the cinema. I used to go to all kinds of films.
After this course, I have become more selective. I think I know what I like.
The cast, the director, genres etc. are very important for me.”” Another
student expressed a similar view: “I know what I am looking for; therefore, 1
am more selective when I buy a newspaper or decide on which TV program
to watch.” Four other students expressed a similar view stating that they
used to watch whatever program they found on TV but after taking the
course they tended to eliminate the ones that were not objective or that
attempted to impose ideas on them.

) The critical autonomy that students gained through media
literacy in class helped them outside class as well.

The responses I received in the group interviews suggested that the critical
autonomy students gained in class helped them outside class as well. One of
the students explained: “Now when I watch a film at the theater, I can’t help
thinking about the person sitting next to me: ‘Does s/he see what I can see?
Is s/he as privileged as I am?” The same feeling was experienced by 15
other students who highlighted their belief that having learned to analyze,
think critically and interpret, they wouldn’t forget these skills, and they
would make use of them skills in their daily lives, too. One of these students
said: “I look at life from a new point of view now. I don’t think I will ever
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forget what I have gained through media literacy.” Seven students said that
their knowledge of how a media text is constructed and awareness of how
the media could depict people as either angels or monsters caused them to
reconsider the nature of their relationship with the media and take greater
control over the media in their lives.

d) The media literacy course created a context in which students
could freely engage in discussion.

Eighteen out of 25 students interviewed agreed that the course gave them a
sense of freedom because they had the opportunity to express their views
and participate in discussions. One of these students stated: “Discussion
hours were very useful because we freely expressed our opinions and
listened to each other. Therefore, discussions opened new doors to
knowledge.” Another student added: “I have gained new points of view by
taking part in discussions freely.” Another student said: “Through
discussions I have realized how important it is to base my arguments on
solid facts or examples if I want to sound convincing.”

e) The media literacy course improved students’ language skills.

The group interviews also showed that analyzing media texts helped
students to learn new media- and literacy-related terminology and to
practice their English through listening, taking notes, discussions and
assignments. Seventeen students indicated that they learned a lot of media-
and literacy-related vocabulary in English. One of these students said: “I
have learned a lot of terminology related to media studies and this makes me
feel competent and confident while analyzing media texts and taking part in
related discussions.” Another student agreed: “Discussion hours were really
useful because I believe that I have gained confidence in speaking English.”
Sixteen students pointed out that the course had improved their listening
skills because they had watched a lot of films, commercials and listened to
many radio shows in English. One of these students said: “I think I can
understand people speaking American English better than those speaking
British English.” Twelve students said that the assignments they prepared
improved their writing skills, too. Five of these students involved in a group
project said: “The group project we prepared on how women are depicted in
recent Turkish soap operas helped us a lot in writing. We watched many
soap operas, took notes, brainstormed, used our notes to write the first draft

of our essay and then finalized our essay. Writing a well-developed and
\Q\!“ﬁﬂéz
B %

fe ¥ wamnnxas o

CEBACTONOILCLE R )

b

VHIBEPCHTET


http://www.novapdf.com
http://www.novapdf.com

11

convincing discursive essay meant hard work and patience. We had to find
very good examples from the soap operas to support our views.”

Students’ suggestions for future courses

Another benefit of the group interviews was students’ suggestions for future
courses. Almost all the students I interviewed agreed that they appreciated
the course, and therefore asked me whether they could take another course
in media literacy the following semester. Six students suggested producing
their own media texts, e.g. radio programs, commercials. Four students said
it would be a good idea to incorporate more information on Internet-literacy
into the course, since they believed that they would be using the Internet
more often in the future.

DISCUSSION

This study originated in my inner dialogues, which developed into an
introductory course in media literacy. Although it is based on a small-scale
classroom research project in Turkey, I believe the results can help set the
stage for media literacy programs in schools in other countries, because
various studies in different contexts show similarities with the case study |
conducted. For example, Daniels (1998) points out in his report on his study
in a K-12 Christian school in the suburbs of Sydney that through media
studies students learn to “consider what doesn't get shown as well as what
does to determine the truth of a reported piece and they develop the skills to
discern truth from falsehood in what is presented to them in the media” (79).
Another similar result can be found in McBrien's study (1999) in which he
states that using media examples in print and on video and the Web helps
students “recognize stereotypes, biases, multiple viewpoints, advertising
devices, camera techniques, and photographic manipulations, all of which
contribute to the overall effect to move, entertain, persuade, or manipulate a
consumer” (78). The main difference of my study lies in the fact that it was
carried out in a context of foreign language learning, where students
improved their knowledge of media-literacy-related vocabulary, their
language skills (through listening, writing, reading and speaking) and their
critical thinking skills.

This case study indicates that being media literate helps students make
healthy choices about the media. When they become aware of how media
are constructed, they can analyze, question, view media texts critically, and
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spot journalistic bias and intentional editorial omissions. The study also
suggests that the positive effects of the critical autonomy the students gain
through media analysis are not limited to the school environment; students
believe that critical autonomy will help them outside school as well.

CONCLUSION

What educators and school administrators all over the world should
recognize—especially in countries like Turkey, where media forms are on
the rise but media literacy is not yet a major subject in the school
curriculum—is that literacy is not limited to the printed word. It is much
more comprehensive than it used to be, due to the emergence of new forms
of media and new contexts of education. The demands of the future—the
increasing importance of visual communication and information, the
penetration of media into our central democratic processes, the management
and manufacture of information by the media, the high rate of media
consumption and media saturation, and various ideological influences—
make media literacy an essential dimension in education that we cannot and
should not ignore (Masterman 1985). It should be kept in mind that the
students who are least vulnerable to harmful media messages are the ones
who can read these messages analytically and critically, because they have
the necessary skills to assess and evaluate the messages for themselves
instead of accepting them without question. Therefore, integrating the study
of media literacy into the curriculu, at all levels of education, will help equip
students with the necessary skills to cope with media messages on their own.
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3aoanusa K mexcmy

1. TlpouwmraiiTe TEKCT, faiiTe €ro KPaTKyr CTUIMCTUYECKYIO
XapaxkTepucTtuky. B dem, Ha Bam B3rusia, OyayT 3aKiaroyaThes
TPYIHOCTHU MEPEBOJA 3TOTO TEKCTa?

2. Kakue IeKCHYECKUE SMHUIBI B COBPEMEHHOM PYCCKOM SI3BIKE
MOTYT COOTBETCTBOBAThH aHIIMHCKUM eIuHUIaM “media”,
“media text”, “media literacy”? Kak oHU ynmoTpeOIsroTCs, KaKoe
MOy4aroT rpammarudeckoe opopmierue? OOCyauTe 3TU
BOIMPOCHI HA 3aHATHH, BBIOCPUTE PUEMIIEMBIC, C TOYKH 3PCHUS

CTHUIIA HaCTOHHIeﬁ CTaTbU, BAPUAHTHI IICPEBOAA.

3. IlpouwnraiiTe nepBeIii ab3all TEKCTa U €0 MEPEBO/,
BBINOJHEHHBIA Pa0OTaBIINM HaJ CTaThel IIEPEBOAIMKOM:

51 ’xaBOpPOHOK IO mpupoje. ['0TOB XOTh KaXKAOe YTPO MPOCHIIATHCS UYTh
CBET — U JIy4lle BCEr0 MOJ 3BYKH pamuonpueMHuka. Kak ToIbKO
cpabaThIBaeT TaliMep U MPUEMHHK BKIIFOYACTCS, B MOS CO3HAHUE BPHIBACTCS
ITOTOK M3 HOBOCTEH, MY3BIKH, PEKJIAMBI — TaK C yTPa MOPAHbIIE sl BCTYTAIO B
KOHTakT ¢ Macc-Meaua. [loToM mnpocMmarpuBaio Tpeccy: HadyMHAI0 3a
3aBTpPaKoOM, MPOJIOJDKAl0 B aBToOyce, Mo Jopore Ha pabdory. MHorna, ecnn
3a0BIBAal0 B3ATh CBOKO Ta3eTy, MPUXOMUTCS 3ariIsAibIBaTh B cocenckyro. He
XOYETCS YUTATh — CMOTPIO B OKHO, H3yYal0 PEKJIIAMHBIC IUTHI M HAKICUKA
Ha 3aJIHUX CTeKIaX MamuH. [10Tok WHpOpMAIMU HE UCCAKACT HU JTHEM, HU
BEUCPOM — BEJIb, MIPUXOIS JIOMOH, s aBTOMATHYCCKHA BKIIFOUYAIO TEICBU30P.
HamepHoe, MelbKaeT y MEHs MHOTJA, 3TO U HA3BIBACTCS «MACCHPOBAHHAS
ataka CMWy. [IpaBya, 3a ceOs s1 OOBIYHO CITOKOCH: MHE 9Ta aTaka HUYeM He
T'PO3HT.

e (CpaBHUTE TEKCTHI NOMJIMHHKKA U TepeBoaa. Haiimure B
TEKCTe IepeBoa JISKCUUECKUE TpaHC()OpMalUy, CIIydau
oIymieHusl, 1o0aBIeHHs, TIOJTHOH MepecTpOrKH
npeasoxkenust. [Tocrapaiiteck 00BSICHNUTD, YeEM
PYKOBOJICTBOBAJICS IEPEBOAYMK, HMPUHUMAsS TAKHE
ngg@ﬁpég/[qecxne peleHus.
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e [IpencraBete cebe, uro 310 ObLT Bamn nepeBoa, ogHaKo
penakTopy NoKasajock, 4TO OH HY)XKJaeTcs B opaboTke,
T.K. MHOTJ[a BBI «CIIUIIIKOM OTpPBIBAETECH OT TEKCTaY.
OtpenakTupyiire nepeBoj] ad3aia ¢ y4eToM 3aMedaHust
penakropa.

e (CpaBHure 1Ba BapuaHTa nepeoja. Kakoit Bam kaxercs
oonee ynaunem? [Touemy?

4. TlpoaHamU3UPYHUTE U OLCHUTE MEPEBO]] CIEMYIOIIETO
MPEUIOKEHUs U3 BTOPOro ab3ara:

In other words, do they “accept the surface intentions of the message
designers” without question or do they accept the media’s perspective only

16

— BBIUTPBIIIHBINA (OH;

— MY3bIKQJIbHOC COIIPOBOKIACHUEC,

— KaK OJHH U TC XC€ HOBOCTH IMOAANOTCA B TaK Ha3bIBACMbIX

"OynpBapHBIX" U "cephe3HBIX" Ta3erax;

— BUJCTb, I'IC aBTOPHI MPOABJIAIOT ABHYIO IPEAB3ATOCTD, a TAC

BaXHas I/IH(l)OpMaHI/IH HaMEPCHHO OITYCKacCTCH.

I[aﬁTe COOCTBEHHEIE BapHaHThI IEPEBOAA IJIA OTUX (bpaFMeHTOB.

6. Kaxkue npueMsl UCIONB30BaHbI B IEPEBOAE CIEAYIOMINX

MIpeIIoKEeHU?

as “the result of a reasoned, conscious process in which they realize the
media interpretation is the best among all available alternatives”?

Huvimu cnosamu, "npunumarom au oHU «HA 8ePy» 6ce NOOPSIO — UL Jice
8epsim MOJIbKO Mo20d, K020d, 836€CUB 6CE «3A» U KNPOMUBY, YOeHCOAomcs,
YUMo OAHHASL UHMEPRPEMAYUs HAULYHUIAsL U3 6CeX 803MONCHbIX"?

(1) Seeking clear answers, I
reviewed the studies on media and
media literacy, which helped me
gain an essential awareness that
literacy is not limited to the printed

page.

(1) B nmoncke oTBeTOB 51 00OpaTHIICS K
WCCIIEJIOBAHMSM 110 MeIua-
rpamMoTHOCTH. U BOT niepBoe, B 4eM
s yOUIICS: TIOHSITHE TPAMOTHOCTH
OTHIO/Ib HE OTPAHUYUBAETCS

paMKaMH NEUYATHOI'O TCKCTA.

Kak BUANWTE, B IIPUBCACHHOM NEPEBOAC HE OTPAKECHBI HCKOTOPBLIC
CMBICJIOBBIC €IUHUIIBI HCXOAHOI'O TCKCTA, B YaCTHOCTH!

— the surface intentions of the message designers

— media’s perspective

(2) The classroom environment was
designed to encourage students to
express their opinions freely and
react to one another’s opinions.

(2) 3aHATHS CTPOWINCH TaKUM
00pa3oM, 4YTOOBI CTYAEHTHI MOTIIH
CBOOO/IHO  BBICKAa3bIBaTh  CBOE
MHEHHE U CIIyIIaTh APYT Apyra.

— areasoned, conscious process.
OTpenakTupyiTe mpeiokeHue (Wid 1aiTe COOCTBEHHBINH BapUaHT
MIEPEBOJIa), BOCCTAHOBUB CMBICIIOBBIC MPOOECITBI.
5. Haiigure pparMeHTH aHTITHHACKOTO TEKCTa, COOTBETCTBYIOIIHE
creayronmM (hparMeHTaM IepeBoa;

— JlenaTh CO3HATEIbHBIH BBIOOD;

(3) In order to familiarize the
students with media ownership and
how it can affect the media texts, |
used two versions of a television
news story about soccer hooligans.

(3) Or Toro, KoMy TWpHHAIIEKAT
CpencTBa  MaccoBOH — WHQOpMAaIuH,
HEpEeIKO 3aBUCUT XapakTep CaMoi
WHpOPMAITUH - 9TOOBI
TIPOJEMOHCTPHPOBATh 3TO TIOTOKEHHE
Ha TIPaKTHKe, S MPEUIOKWI CTyACHTaM
TIPOCMOTPETH JIBE BEPCHHU TEIEHOBOCTEH,
paccKa3pIBAIOMNX 00 OFHOM M TOM JKe
HMHIOUIEHTE Ha (QYTOOIEHOM CTaIMOHE.

— HAY4YHuTb CTYJICHTOB CaMOCTOSTEILHOMN KpHTH‘-IeCKOﬁ
HUHTEPIIPETALINN,
— O6HIerI/I3HaHHI>Ie ICHHOCTH,

— TOCTOICTBYIONIUE Heu B obmecTse u B CMU;

(4) The responses I received in the
group interviews suggested that the
critical autonomy students gained in
class helped them outside class as

well. o

o

I3

(4) Ora MBICITB TIOBTOPSIIACH BO
MHOTUX OTBETaX.
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(5) Through discussions I have
realized how important it is to base
my arguments on solid facts or
examples if I want to sound
convincing.

(5) bnmaromapsi HamIUM 3aHATUSAM S
TIOHSUI, YTO TOJIOCTIOBHEIE 3asIBIICHHS
MaJI0 4TO JAIOT: 4TOOBI KOrO-TO B
4eM-TO yOeIuTb, HYXHBI (AaKThl U
MPUMEPBIL.

(6) Almost all the students I
interviewed agreed that they
appreciated the course, and therefore
asked me whether they could take
another course in media literacy the
following semester.

(6) Tloutu Bce Mou cOOECETHUKA
BBICOKO OIIEHHJTH HAIIly COBMECTHYIO
paboTy ¥ BhIPa3UIK HaMEpEHHE
3aMUCcaThCs Ha Kype
MEIUarpaMOTHOCTH B CIIEIYIOLIEM
cemecTtpe.

OreHuTe 11e1ec000pa3HOCTD UCTIONB30BAHMS IAHHBIX TPUEMOB
(y4uTBIBaliTE HE TOIEKO OCOOCHHOCTH CAMHUX TPEIUIOKEHUH, HO U
XapaKTep OKPYXKAIOIIEro KOHTEKCTa). J{alite coOCTBEHHBIH
BapUaHT MepeBo/ia I KaKJ0T0 U3 MpeIoKeH .

7. DT0 3a7aHuE BHINONHACTCS HOCIE NEPesood meKCcmd.

HpOCMOTpI/ITe COOCTBEHHEBIH NEepeBOJ U OTBETHTC HA BOIIPOC:
HCIOJIB30BaIH JIU BEI NEPEBOAYCCKHUC ITPUEMBI, TPEACTABJICHHLIC B

3aJaHuu 67

Kaxue npuemsl BcTpeuatorcs B Bamem nepeBoje uaie Bcero?

8. CpaBHuTe CleAYIOIUE AHTTINICKIE NPEUIOKEHNS U Pa3INuHbIe

BAapHaHThI UX MCPEBO/IA:

(1) The fact that the media constantly provide these texts for
consumption makes constant criticism and a continual awareness
of other people’s motives more essential than it has ever been.

— Tor ¢axr, uro CMU Bcerga obecrieynBarOT TEKCTHI IS
MOTPEOCHUS, SIBISIETCS IPUYUHOMN [UTS MOCTOSIHHOM KPUTHKH, a
TaKoKe JUIsl TOHUMAHHS MOTUBALIMHN JIPYTUX JIFO/IeH B OONbIICH
CTENeH!, YeM Kor/ia Obl TO HU OBUIO.

— O6unue «umprotpeday, KOTOPbIM MEePEOTHEHbI CETOTHS BCE
CpencTBa MaccoBOi HHGOPMAIIMH, BBI3BIBAET CIPABEIIUBYIO
KPUTHKY, OTHAKO TE K€ KIIUPIOTPEOOBCKHE» TEKCThI, KAK HUYTO
Jpyroe, MOMOTat0T HaM pa3o0paThCs B TOM, YErO XOTAT UX

ABTOPLI.
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— C 0o1HOM CTOPOHBI, 3TOT HENPEKPAILAIOLIIUNACS TOTOK
TEKCTOBOT'O IIMPIIOTPeda SBISETCS U HAC UCTOYHUKOM
TIOCTOSTHHOT'O pa3JpakeHHs1, C APYrol — OH KaK HUYTO JPYyroe
MOMOTAET MOHSTH CKPBITYIO MOJIOTIICKY YeI0BEUSCKUX
YCTpEMJICHUH.

(2) Students frequently pointed out that the course had made
them willing to question and criticize texts actively rather than
accept things as presented by the media.

— MHorue oTMeuau, YTo €CIH PaHbIIe OHH TOTOBbI ObLIN BCE
NPUHUMATH Ha BEPY, TO TEIepb CTAU OOJIbIIIE KPUTUKOBATD U
COMHEBATHCSI.

— CTyeHTBI YacTo yKa3bIBald Ha TO, YTO KypC HAYYHIT HX
3aJ1aBaTh BOMPOCHI M AKTUBHO KPUTHKOBATh TEKCTHI, a HE
IIPUHUMATh BCE TAKUM, KaKUM OHO npencTaBieHo B CMU.

— Tlo cnoBaM MHOTHX CTY/IEHTOB, OJIaroiapsi HaleMy Kypcy OHH
OTYYHITUCH CJICTIO BEPUTh BCEMY, YTO HAIUCAHO, 3aTO HAYYHUIIUChH
COMHEBAThCS M AKTUBHO KPUTHUKOBATb.
(3) The group project we prepared on how women are depicted
in recent Turkish soap operas helped us a lot in writing.
— TToAroTOBNECHHBIH HAMH TPYIIOBOH MPOEKT O TOM, KAKUMH
H300paXKEHbI KEHIMHBI B COBPEMEHHbBIX TYPEIKHX «MBLIBHBIX
orepax», 04eHb IIOMOT HaM B THUCHME.
— Paorast HaJi TPYMIIOBBIM MPOEKTOM, TTOCBSIIICHHOM >KEHIIMHAM
B COBPEMEHHOM TYPEILIKOM Tellecepuase, Mbl CTalli TOpa3/o Jydllie
MHCATh.
— Ham coBmecTHBIH nipoekT — "O0pa3 KEeHIINHBI B COBPEMEHHOM
TYpELKOM TeJiecepralie” — 04eHb MHOTO HaM Jajl, OCOOCHHO B
UIAHE Pa3BUTHS MUCbMEHHOW PEUH.
(4) Writing a well-developed and convincing discursive essay
meant hard work and patience.
— Hano ObLIO Kak ClieAyeT MoCTapaThCs, YTOOBI BEIIIIO YTO-TO
JIOTUYHOE M YOequTeNbHOE.
— Uro0bl HamucaTh pa3BepHYTOE, YOSTUTENbHOE U JIOTHYHOE 3CCe,
MOHA00MIOCH HEMAJIO TEPIICHUS U HACTOHYHBOCTH.
— Hanucanue pa3BepHYTOro, yOSUTEIBHOIO U IOTHYHOTO 3CCe
noTpeOOBAaIo OT HAC HEMAJIO TPY/a U TEPIICHHSL.
(5) This study originated in my inner dialogues, which developed
into an introductory course in media literacy.
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— HccnenoBanme pomuiioch U3 MOMX BHYTPEHHUX TUAJIOTOB,
KOTOpBIE ITEPEpOCiIN BO BBOJAHBINH KypC MeHarpaMOTHOCTH.
— HWrak, Bonpocsl, KOTOpbIE s 33/JjaBall caMOMy ce0e, epepociiu B
UCCIIeI0BaHUE, UCCIIEJ0BAHUE TIOMOIJIO COCTABUTD IPAKTHYECKHH
KypC MeIMarpaMoTHOCTH.
— CHauana 51 00cyx/1aJl 3TH BOIPOCHL caM ¢ co00i, 3aTeM
paspaboTa Kypc MeUarpaMOTOCTH AJIA CTYJEHTOB.
[Ipoananu3upyite U olleHUTE MTPUBEIEHHBIC BapHaHThl. Kakue u3 Hux
Kaxyrcsi Bam HanGonee ynauneivu? EcTb i cMBICOBEIE
(cTunucTHYecKkre) OMMOKHU?
[pennoxure coOCTBEHHBIE MIEPEBOAYECKHE PELICHUS, TPHU 3TOM HE
3a0BIBaliTe YUUTHIBATH OKPYKAIOIMINH KOHTEKCT.

ITlpumeuanue: He paccuuThiBaiiTe Ha TO, YTO OJMH U3 BAPUAHTOB
HEMPEMEHHO OKAXKETCS «IPABHIBHBIMY, & OCTAJILHBIC «HETPABUIBHBIMID).
Bo3MO0XXHO, UYTO BO BCEX TPEX BapHaHTaX HAWTYTCS CBOHM U3BSHBI U
nmocrouHcTBa. Eciiu kakue-To 3yieMeHThl BaM 0ueHb MOHPABIITUCH, MOXKETE
BKITFOYHTH UX B COOCTBEHHEBIH MMEPEBO/I — B JJAHHOM CIIy4dae 3TO HE OyeT
paccMaTpUBATHCS KaK IUIaTruarT.

9. BbInogHHUTE MUCEMEHHBIN NnEepeBOJ TCKCTAa WIN €T0 YaCTU (HO
3aIaHUTIO Hpenoz[aBaTeJm).

EVALUATING WEB SOURCES FOR RESEARCH
Jill L. Hutchison

With computers in classrooms, libraries, and kids’ bedrooms, students are
relying more and more on the Internet and the World Wide Web for research
projects. The Web has great potential as a powerful research and
communication tool, bringing billions of pages of information from millions
of sources around the world in reach of anyone with a computer and a
modem. But how do your students use the Web for research? Do they log
on, type “butterflies” in a search engine, click on some links, and seize upon
the first web page they find with enough butterfly facts to fill a report? Is
their only criteria “does it say what I need it to say?”” and “is it easy to find?”
Is the extent of their citations, “I found some information about butterflies
on the Internet”? Do you worry that your students are swallowing bogus
information, or that Internet research is too easy? That it’s not real research?
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What about you? Do you use websites as teaching tools, or as sources for
lesson plans and supplemental information? How do you find the good sites
among the garbage? How do you know you’re using accurate information,
when anyone who can type can publish anything they like online?

Teachers and students alike can raise the level of their Internet research by
learning to carefully evaluate web sources. Take some time to ask critical
questions about a web page you’ve found- Is it authoritative, objective,
accurate, reasonable, and built on solid sources? From the website
evaluation checklist below, select and adapt the questions that are
appropriate for your purpose and your students’ level. Even very young
students can learn to ask many of these questions in simple terms, and
sharpen their comprehension and critical thinking in the process.

e Whose website is this?

o Can you identify the author? Can you identify the
organization sponsoring the web site? If the author and/or
sponsor are not clearly marked with a name and/or logo, is
there a way to find out this information?

o Is there any information about the author? The sponsoring
organization? Look for biographical information,
credentials, or an “about us” page.

o Is the author or organization an authoritative source on
the topic of the website? Do they know what they are
talking about? The Chesapeake Bay Foundation’s website
is probably more authoritative than a “Bubba’s Bay Facts”
page assembled by some guy in a web-design class.

If you can’t determine who wrote or sponsored a web site, or whether
they are qualified to write on the topic, then it is probably unwise to trust
or use the information it contains.

o s this website an objective source, or is it biased?

o What is the purpose of this site? Was it written to inform,
to sell a product or service, to persuade the reader, to
change or form an attitude, for entertainment, or for some
combination of purposes? Is it a joke, satire, or hoax?

o Isthere evidence of bias? Does the author or sponsor have
a gorrﬂj,gt of interest? If the author or sponsor seems to
@c orror strongly favor one side or aspect of the topic,
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issue, or story, and leave out or downplay other
perspectives; makes fun of, attacks, or exaggerates
opposing points of view; uses strong persuading language;
is trying to sell a product or service; or will otherwise
benefit if you believe, follow, or act on what the website
says- these are clues to beware of bias and look for
additional sources.

How accurate is this website?

o

How old is the information on this website, and how
important is its age? Old sources, or undated sources, may
be outdated even if they were carefully written and
accurate when new. Try to check older sources against
newer information. Timeliness is much more important for
certain topics and types of information than for others; an
essay about the seasons of the year from 1973 is probably
still perfectly good, while a rating of the best new home
computers written in 1999 is almost useless.

Are there mistakes in the information, data, or analysis
included in the website? Does part of it conflict with what
you already know? Do the numbers add up?

Is the website consistent? Does it say one thing in one
place, and contradict itself in another?

Does this information match up with other sources?

Are there sloppy mistakes in spelling and grammar,
missing sections and pictures, broken links, or other signs
of carelessness? How confident are you that this website’s
author was careful, responsible, and knowledgeable?

Is the information on this website reasonable?

Does it include overclaims, exaggerations, and sensational
statements? (“Millions of American children are
kidnapped every day!”)

Does it make sweeping claims? (“This idea will
revolutionize the widget industry!”)

Does the author use strongly emotional language or
images?

Does the website make generalizations? Watch for
statements with words like “never,” “always,” “everyone,”

99 <
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“everyone who cares about
Party,” etc.

Does the author use vague terms like “thousands and
thousands” instead of specific details?

Does it make sense? Sometimes the truth is surprising, but
claims and information that seem outrageous or even “just
not quite right” need to be verified carefully.

Are the arguments and conclusions logical?

the entire Republican

e Does the website give evidence for claims and arguments? Are the
sources of information identified?

Ask, “Who says so0?” Where did the author get the
information?

Is there a bibliography, endnotes, or in-line citations? Are
the citations complete, or is important information about
the sources missing? Statistics and factual data especially
need cited sources.

Can you find and check the sources? Are the sources
authoritative, objective, accurate, and reasonable? Did the
author represent them accurately?

Are the sources balanced and diverse? If all of the
information on a website comes from members of the
same or related organizations, the information may be
biased or incomplete.

Learning to evaluate web sites and choose sources thoughtfully will elevate
the level of student research projects, but also encourage close and careful
reading, strengthen critical thinking, and reinforce other reading and writing
concepts like persuasion and argument, the use of evidence, references and
citation, and reading and writing for a purpose. If your students use the web
for research, take the time to model and teach this important skill.

There are many, many resources available online about evaluating web
sources. A few especially valuable sites include:

Eleanor DeWolfe Ludcke Library at Lesley University’s “Evaluating Web

Sites” page:

http://www.lesley.edu/library/guides/research/evaluating web.html
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A “Web Criteria Unit” by Karen Carpenter, of the UMBC English
Department:

http://www.research.umbc.edu/~carpente/web_criteria unit/web_criteria un
it 2.htm

“Evaluating Information Found on the Internet,” from the Sheridan Libraries
of the Johns Hopkins University:
http://www.library.jhu.edu/elp/useit/evaluate/#top

3adaHusi Kk mekcmy

1. TlpounTaiiTe TEKCT, AalTE €r0 KPaTKyI0 CTUIUCTHYECKYIO
XapaKTepucTukKy. B dem, Ha Bamn B3risi, OyayT 3aKTr04aThCS
TPYAHOCTHU IEPEBOJA ITOrO TeKcTa?

2. Kakue eMHUIIBI B COBPEMEHHOM PYCCKOM SI3bIKE COOTBETCTBYIOT
anTiuiickuM enuHUIaM Internet, Web (World Wide Web), Web
sources, Web resources, online, log on, link u T.11. (Bce oHn
BcTpevaroTes B Tekere)? OOcymuTe Ha 3aHITUU OCOOCHHOCTH UX
yrnoTpebieHus ¥ rpaMMaTideckoro odopmienus. [pu
HEOOXOAUMOCTH MOXKHO TIPUOEraTh K TIOMOIIU CIIOBAPEH, JIIOOBIX
MEYATHBIX U 3JIEKTPOHHBIX UCTOYHUKOB.

3. [IpounTaiite mepBbIii a03all TEKCTa U €ro MEePEBOJI, BHIMOITHCHHBIN
paboTaBIIUM HaJ| CTATHEH MTEPEBOTIUKOM

Cee00Hs1, K020a KOMRbLIOMED MOJICHO YEUOemb He MOJIbKO 8 Oubiuomexe uiu
ayoumopuu, HO U 6 OemcCKol, V4eHUKU NPU HANUCAHUU TMEOPUECKUX WU
uccredogamenvckux pabom ece uauje u yawge nonazaromes Ha Mnmepnem-
pecypcol. WWW — «ecemupHas naymunay — MOWHbII UCCA008AMENbCKULL
uncmpymenm, — 001a0arwull  OZPOMHLIM — NOMEHYUAIOM:  MULIUAPObI
cmpanuy uHopmayuy, nOCMynaowue U3 MULIUOHO8 UCOYHUKOG, Menepb
docmynubl 1060MY, Y K020 ecmb Komnviomep u mooem. Ecmecmeenno, umo
u Bawu yuenuxu, nonyuue meopyeckoe 3adanue, 00pawAIOMC K
UHMEPHEMOBCKUM — UCTNOYHUKAM, — HO KAK OHU 2mo  Oenaiom?
3acpyocaromes, ycmanasiugaiom coeourenue, 6neuamviéaron 6 OKOUIKO
HYJICHOE CI060, Hanpumep, «06AOOUKU» — a NOMOM CKAYUBAIOM NEPBYIO
NONABULYIOCS. CIMPAHUYY, HA KOMOPOU ceedenutl o 0aboykax, Kak um
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Kaoicemcst, xeamum Ha O0K1a0 unu pegepam? B maxom cnyuae
€OUHCMBEHHBIM KpUMepuem OKA3bl8AenICsl «Mam KaK paz npo mo, 4mo MHe
HAO0» UMU «HE HYICHO 00J20 pblMbCa», d N0 NOB00Y UCHOYHUKA
ungopmayuu ucciedosamens Mojicem CKA3amov MOALKO O0HO: «HAulenl 8
Humepnemey. Bac ne becnoxoum, 4mo 6auiil Y4eHUKU HOIOWAION MACCY
becnonesnoti  u  Heseprou  un@opmayuu?  Umo  KommnviomepHoe
«uccredosanuey oaemcs um cauwkom aeeko? M umo smo, cobcmeenno
2080psl, HUKAKOE He ucciedosanue?

— CpaBHHTE TEKCTHl NOMJIMHHHKA M TiepeBoja. B Kkakux Mecrtax
MIepeBOAYMK OCOOEHHO 3aMETHO OTCTYNAJ OT AHTJIMHCKOrO TEKCTa, BBOJS
OITyIIEeHUsI, 00ABIIECHUS, Jpyrue IepeBomdeckue TpaHchopmarmn?
[MocTapaiitech OOBSICHUTD PEIIEHHs IEPEBOTIHKA.

— IlonpoOyiite OTpenakTHPOBaTh MMEIOMIMKCS MEPEBOA TAaKUM 00pazoM,
YTOOBI PYCCKUH TEKCT OCTAJICS TPAMOTHBIM, TOYHBIM 10 CMBICITY U ITPHA 3TOM
coJieprKaJl MEHbIIE OTCTYIICHUH OT NOAJIMHHHKA.

— CpaBHure gaBa BapwaHTa mepeBoga. Kakoit Bam kaxkercs Ooree
ynaubM? [louemy?

4. OpnHO U3 MPEIOKEHUI TPEThEro ad3alia MepeBeicHO TaK:

Buvibepume u3 npusedennoco Hudice cnucka HydcHvle Bam  6onpocwi,
CcKOppekmupytime ux 6 coomeemcmeuu ¢ Bawwumu yenamu u ypoeuem
SHAHUU YYEHUKOS.

Jnst dwero, kaxk Bam kaxercs, NEepeBOMYUKY ITOHAIOOMIOCH MEHSTh
rPaMMAaTHYECKYIO CTPYKTYPY MPEIOKEHUS B TiepeBoie?

5. HaiiguTte parMeHTbl aHTIIMHACKOTO TEKCTa, COOTBETCTBYIONINE
CIIeYIOIMM (pparMeHTaM IepeBoa:

— cMoryT y3Hath u3 MiHTepHeTa ropasio 0oJblie;

— Helb3sl BEIMUCIHUTD HHA aBTOPa, HU CIIOHCOPA;

— BPSII JIM CTOMT MOJIaraThCs;

— OTJaeT NPEANOYTEHUE OHOMY ACIEKTY TeMbI HJIH BOIPOCa
MIPU 3TOM COBEPIICHHO HTHOPHPYET WIIK YMAJISeT 3HAYCHHUE
OCTAJIbHBIX;

— 4TOOBI BbI TIOBEPUITH €MY U JICHCTBOBAITH B COOTBETCTBUH C €r0
PEKOMEHIALIUSAMHE;

— JaXK€ €CJIM Ha MOMCHT HaIlMCaHUsI OHU OBLIN BIOJHE
QHA
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— aBTOP MOJB3YETCS YePeCUyp IMOIMOHAILHBIM HITH 00pa3HbIM
SI3BIKOM; (1.) How do you know you 're using accurate information, when
— oOparnraiiTe BHUMaHHE Ha BHICKa3bIBAHUS. anyone who can type can publish anything they like online?
Jlaiite cOOCTBEHHBIE BAPHUAHTHI MEPEBOIA IS STUX (PPArMEHTOB.
— Otkyna BaM 3HaTh, TOYHBIC JIM 3TO TaHHBIE, €CIIU JIFO0O0H, KTO
6. Kakue nmpueMbl UCMOIb30BAHbI B IIEPEBOJIE CIETYIOIIUX YMEET MeyYaTaTh, MOXKET OMyOINKOBAThH BCE, YTO EMY HPABUTCS, B
MIPENTIOKEHUN? cetu?

— Kaxk BeI y3Haere, 4To 3TO Hafie)Has nHGOpMaIys, Koraa

(1.) How do you find the good sites (1.) Ymeere mu Bbl oTBICKATH BCSIKHM, KTO YMEET CTY4aTh M0 KJIABHIIIAM, BOJICH OITyOITHKOBATh
among the garbage? HyXHbII Bam caliT cpenu B CETH BCE, YTO AylIE YTOAHO?

MHOXXECTBAa HUKOMY HE HY)KHbIX?
— I'me rapanTus, uyto Bl mone3yeTech J00pOKaueCTBEHHOM

(2.) Is this website an objective (2.) MOXHO 1 cUUTATh JaHHBINH uH(popManuel — ecu BCAKUM, KOMY He JIHb, BOJIEH "3aITyCTHTh"
source, or is it biased? BeOCAUT OOBECKTUBHBIM U HA CalT BCE, YTO eMy 3a0JIaropacCyauTcs?

HETPEe/IB3ATHIM UCTOUHUKOM?

(3.) Timeliness is much more (3.) ®akTOp HOBU3HEI IMEET (2.) Does it say one thing in one place, and contradict itself in

important for certain topics and HEOJIMHAKOBOE 3HAUEHUE B Pa3HBIX another?

types of information than for obnacrsx. ..

others... — He cka3aHo 1 Ha caliTe B OTHOM MECTE OJIHO, a B IPYTOM
npyroe?

(4.) Is the website consistent? (4.) He mpoTuBOpeyaT nu JaHHbBIE

caf/'[Ta JpyruM I/ICTO‘IHI/IKaM? — He 3aMey4acTe J1u BI)I, YTO CBCACHUS, OHy6JII/IKOBaHHI)Ie B

Pa3HBIX MECTaX OJHOT'O U TOTO XKe caifTa, pacXOAATCs MEKITY
coboit?

OreHuTE 1eIeco00pa3HOCTh UCIIONB30BAHUS JAHHBIX IIPHEMOB

(y4uTBIBaliTe HE TOIIEKO OCOOCHHOCTH CAMHUX MPEUIOKEHUA, HO U XapaKTep — He Berpeuarorest i B pa3HBIX MECTax CaiiTa NpOTHUBOpeYaIne

OKpY’KaloIIero KoHTekcra). Jlaite coOCTBEHHBIH BapHAHT TIEPEBOIA TS ApYT APYTY CBEICHHS?

KaXJIOTO U3 MPEATIOKEHUH.
(3.) Are there sloppy mistakes in spelling and grammar?..

7. DT0 3a7aHUE BBINIOIHACTCS HOCAE NEepesoda meKcmd.

ITpocMoTpuTte cOOCTBEHHBIH IIEPEBOA U OTBETHTE HA BOIPOC: — He mHoroBaro s B TeKcTe ounboK 1 ornevarox?..
WCIIONIb30BANH JIM BBl epeBoiueckne mprueMbl, NpeicTaBIeHHbIE B

3aJaHuU 67 — Ectb it oporpaduueckre ommoOKu, JOMYIICHHBIE 10
K xakum npuemam Brl mpuberany B nepeBosie yaiie Bcero? HEOPEKHOCTH, U OUIMOKA B IOCTPOCHNN NPEUIOKEHHUS?..

— He mectpurt 5 Tekct opdorpaduueckumu u
rpaMMaTHYECKUMH OMINOKaMu?..

8. CpaBHUTe CleAyIOIUE AHITINICKIE NPEUIOKEHNS U Pa3INYHbIE s
o b
BAapHUAHTBI MX NIEPEBOJIA: (4.) Does ighnake sense?
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— Ecnu Bamm yuenuku nonb3yrotcst IHTepHETOM B X0/1€
HCCIIeIOBAHUs, HE MOXKaJelTe ypOUHOTro BPEMEHU U MOKAKUTE
MM, KaK 3TO JeIaeTCs.

— EcTtb 111 B 3TOM noHuManue?

— He uyms su Bce 310?

[Ipoananuzupyiite npuBeeHHbIe BapuaHThl. Kakue u3 Hux kaxyrcs Bam
HauOonee ynaunbiMu? Buanre mu Bl CMBICITOBBIC HITH CTHIUCTUICCKHE
omuOku? [peanoxure cOOCTBEHHBIC IEPEBOTICCKUC PEIICHUS.

— Her nu y Bac nogo3penusi, uto Bam HaBs3bIBAIOT
OeccmbicaIry?

(5.) Does the website give evidence for claims and arguments? Ipumeuanue: Tloxanyiicta, He 00OBOJHUTE KPYKOUKOM
«TPaBUJIBHBINY BAPUAHT U BOOOIIE HE OPHEHTUPYHTECH HA TO, YTO
OJIH U3 BAPHAHTOB JIOJDKEH HEMPEMEHHO OBITh «PABUIBHBIMY, a
OCTaJIbHbIE «HEMPABUIBHBIMUY. BO3MOXKHO, Cpe/in MPHUBEIEHHBIX
MEPEBOIOB HE OKAKETCS HU OJHOTO «UICATLHOT0» U HU OJHOTO
abcomoTHO HeBepHOTO. [IpUHNMAas OKOHYATETBHOE PElIeHNne Ha
MEPEBOJI, YUUTHIBANTE OKPYKAFOIIUHA KOHTEKCT.

— IIpenocrasisier au BeOCAWT TOCTATOYHO OCHOBAHHIA JIJIsI CBOMX
MIPUTA3aHUMN U apTYMEHTOB?

— IoaTBepkaaroTcs 1M NpeACTaBIEHHbIE HAa CaliTe PacCyXIECHUSI
U 3asBJICHUS] KOHKPETHON MH(pOpMaIuei?

— JlocTaTouHo M OKa3aTeNbHBI pacCyKJICHNS! 1 BHIBOJIBI 9. BrINOJIHUTE NMUCHMEHHBIH MTEPEBOJ TEKCTA.
aBTOpOB caiira?

(6.) Are the sources balanced and diverse?
— He cMIIKOM ST OIHOTUIAHOBBI IATUPYEMBIE HCTOUHUKH?

— MOXHO JI¥ Ha3BaTh 3T UCTOYHUKU COATAHCUPOBAHHBIMU H
pa3HO0Opa3HBIMU?

— Hpe;[naranT JIM TUTUPYCEMBIC UICTOYHHUKH JOCTATOYHO MTOJIHOC
1 pa3HOCTOPOHHEEC OCBCIICHUC HpO6J'IeMBI?

(7.) If your students use the web for research, take the time to
model and teach these this important skill.

— Ecnu Bamm cTyneHTs! HCTIONB3YIOT «BCEMUPHYIO TAyTHHY
JUISL MICCIIEIOBAHUSI, YAEIUTE BpEMs TOMY, YTOOBI Ha
COOCTBEHHOM IpUMEpE OOYYUTH X 3TOMY Ba)KHOMY HaBBIKY.

— HTaK, ecau Bamm YYCHUKHU MMOJB3YIOTCA IPU HATMCAHUN
TBOPYCCKUX pa60T OJICKTPOHHBIMU UCTOYHUKAMH, OTBCANUTEC

4acTh y4eOHOrO BPEMEHH Ha OCBOCHUE HABBIKA paOOTHI B 3aka3 Ne OT « » 200__ . Tupax 9K3.
Wurepuere Usp-80 CesBHTY
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